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FRAMEWORK 

 

The Paredes de Coura School Group (AEPC) embraces diversity as a central factor in valuing its educational community, 

integrating this purpose into its Educational Project. At AEPC, education is understood as a process of building each 

student's future, which requires that migrant students be covered by effective integration measures both in the educational 

system and in society in general. This commitment is in full compliance with the Basic Law of the Education System and 

with the legal framework defined by Decrees-Laws No. 54/2018 and No. 55/2018, as well as with the Curricular Guidelines 

for Pre-School Education. 

 

Inclusion in the school group is felt as a continuous process that combines pedagogical flexibility with profound changes 

in school dynamics. Initiatives such as "Intercultural Encounters" demonstrate the active welcoming of new students, 

promoting the sharing of experiences and tools for overcoming challenges. By intentionally structuring its actions, AEPC 

ensures that diversity becomes a unifying factor, guaranteeing everyone the right to education and equal opportunities, in 

close collaboration with the Municipality of Paredes de Coura. 
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GUIDING PRINCIPLES 

 

At the Paredes de Coura School Group (AEPC), preschool education is considered the strategic foundation for educational 

success, acting as an engine of equality that promotes well-being and integral development from early childhood. In the 

current context of increasing cultural diversity that characterizes the municipality, early integration into kindergarten is 

crucial for successful inclusion, allowing children to overcome linguistic and social barriers naturally. 

In line with its Educational Project, which values education as a process of "building each student's future," the Group 

ensures that compulsory schooling (from 6 to 18 years old) is a universal and inalienable right. This guarantee overrides 

any bureaucratic issues or immigration status, ensuring immediate access to the main school or school centers. 

To make this welcoming process effective, the AEPC promotes intentional responses that transform diversity into learning 

opportunities. By prioritizing emotional stability, socialization, and learning success through inclusive education strategies, 

the school group creates the essential conditions for each migrant student to feel like an integral part of the Paredes de 

Coura community.  
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Inclusion and Interculturality 

 

At the Paredes de Coura School Group, we consider the inclusion of migrant students and their families a strategic priority 

and an ethical duty. Recognizing that these students are often in particularly vulnerable situations, our group establishes 

an intentional and participatory welcoming process. We believe that ensuring emotional well-being and full integration into 

an educational system that is unfamiliar to them is the fundamental basis for everyone's success. The plurality that 

characterizes the contemporary world is reflected daily in our classrooms. Therefore, at AEPC, we actively seek to educate 

for diversity, transforming the school into a space that values different cultures, languages, and experiences. This 

movement of respect and integration is not just a response to a need, but a continuous source of learning and personal 

and collective development for the entire school community. 

For this mission to translate into results, our pedagogical practice is based on an intervention grounded in a deep 

understanding of each specific situation. Detailed information about each student's journey is essential to design 

appropriate school itineraries and ensure a proper welcome. In this sense, AEPC promotes the personalization of teaching 

and learning, using the mechanisms provided for in Decrees-Law No. 54/2018 and No. 55/2018 and in Order No. 

2044/2022. Through the implementation of Universal Design for Learning (UDL), we adapt academic activities and 

assessment to the specific needs of each student, ensuring equity. 

Finally, we are aware that the school is not an island. The mobilization of the local community of Paredes de Coura is a 

central partner in this journey. Close collaboration with local institutions and families strengthens the social and educational 

support network, ensuring that integration into the village translates into a decisive factor for the success and happiness 

of our students. 

 

Educating for Diversity 

At the Paredes de Coura School Group, we understand that the plurality of the contemporary world is not a challenge to 

be overcome, but a richness to be enhanced. Educating for diversity means calling upon the entire school community — 

students, teachers, staff, and families — for an active movement to value the different cultures, languages, and 

experiences that enrich our daily lives. 

 

At AEPC, we work to ensure that the roots of each student are directly reflected in our school identity. By respecting and 

integrating the cultural heritages of those who seek us out, we transform the classroom into a laboratory of global 

citizenship. This approach allows diversity to become an inexhaustible source of learning, promoting the personal 

development of each individual and strengthening the collective spirit. More than integrating, our goal is to celebrate 

differences, preparing our students to be tolerant, empathetic citizens capable of navigating a multicultural world with 

respect and openness. 
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Knowing to Include 

At the Paredes de Coura School Group, we believe that successful inclusion begins with a rigorous and humane diagnosis. 

Intervention based on information and knowledge is the foundation that allows us to design meaningful and effective 

educational pathways. For us, each migrant student brings with them a unique background—academic, linguistic, and 

emotional—that needs to be understood so that their welcome is not merely formal, but transformative. 

This in-depth knowledge of each student's specific situation allows us to make informed decisions about their integration 

into each educational cycle and the definition of their educational path. At AEPC, we favor the collection of information not 

only through formal school records, but also through direct dialogue with families and diagnostic assessment of their actual 

abilities. Only through this knowledge can we mobilize the appropriate resources, ensuring that learning support measures 

are applied where they are truly needed, promoting real equity in access to the curriculum. 

 

Personalization and Equality 

At the Paredes de Coura School Group, pedagogical practice with migrant students is based on a logic of effective 

personalization, recognizing that individual paths require differentiated responses. Through the full implementation of 

Universal Design for Learning (UDL), our group ensures that teaching, learning, and assessment are designed to remove 

barriers and enhance the success of each student, regardless of their origin or language proficiency. 

This commitment is supported by the legal framework of Decrees-Law No. 54/2018 and No. 55/2018, which give us the 

autonomy and flexibility necessary to adapt the curriculum to the specific needs of each student. In addition, the AEPC 

mobilizes the measures foreseen in Order No. 2044/2022, ensuring that assessment is not an element of exclusion, but a 

tool for progress. By adapting teaching activities and assessment tools, we are ensuring that all students in the group have 

equal opportunities to demonstrate their knowledge and develop the essential skills for their personal and academic 

success. 

 

School and Territory: Mobilizing for Inclusion 

The Paredes de Coura School Group recognizes that the educational success of migrant students is inseparable from 

their integration into the social fabric of our village. The local community is not just a context, but a central and strategic 

partner in the development of inclusive educational policies. At AEPC, we understand that a child or young person who 

feels welcomed in the community, in associations, and in public spaces will have a greater predisposition and security to 

prevail in their school trajectory. 

This partnership takes on special relevance in our group. By mobilizing local institutions, families, and cultural agents, we 

are building a support network that facilitates the transition and adaptation of migrant students to a new reality. AEPC sees 

itself as the engine of this collective commitment, promoting bridges that transform the characteristic hospitality of Paredes 

de Coura into a decisive factor for the full inclusion and success of each of our students. 
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STRATEGIES 

For the Paredes de Coura School Group (AEPC), the operationalization of the principles of inclusion and educational 

success translates into a set of dynamic strategies integrated into its Educational Project. These measures aim not only 

to improve learning, but also to strengthen the connection between the school and the community. 

 

 

  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

1- SCHOOL  

Defines the process for welcoming migrant students, including the stages, those involved, the resources to be 

mobilized, evaluation and monitoring. 

- Streamlines the enrollment process, provides access to clear information and guidance, avoiding duplication 

of administrative procedures. 

- Identifies the academic path already taken by students and correctly position them in the educational system 

(equivalencies). 

- Activates partners and support services for social integration, so that referrals can be made to other areas of 

need. 

- Involves all structures in a positive intervention that values personal and collective diversity. 

- Reflects together to create effective and intentionally designed responses for migrant students, including in 

this reflection students and family representatives of the cultural diversity of the school community. 

- Recognizes and respects differences, especially family values, religious practices, traditions... 

• STAGES 
• Welcoming; 

• Diagnosis; 
•  Definition of the educational path; 

• Specific follow-up and support 

 

PARTICIPANTS 

• Coordination 

• Team responsible for the initial 
contact (with the appropriate 
profile: training, empathy, 
openness to cultural diversity…) 

 RESOURCES  
• School personnel 
• Community members  

(teachers, non-teaching staff,  
students, parents/guardians,  
migrant associaƟons, etc.)  
who speak different languages  
and can provide linguisƟc  
mediaƟon between the  
school and students/families 

• School resources 
• Community resources 
• Time allocaƟon 

 

MONITORING AND EVALUATION 

• Effectiveness 

• Areas for improvement 

• Adaptation/adjustment 

 of strategies 
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- Defines the appropriate profiles, especially for teachers and non-teaching staff who have a more systematic 

role in supporting migrant students. 

- Promotes the diversity of the school's offerings, especially in terms of food, extracurricular activities, and the 

availability of publications in various languages in the library. 

 

2 - STUDENTS 

- To promote a sense of security and belonging through exploration of school services and structures, as well as the 

local community. 

- To manage the initial contact with classmates, accompanying the student to the classroom and facilitating their 

introduction and that of their peers (who they are, where they come from, what they like to do). 

- To promote participation and inclusion through informal, yet intentional, learning environments whenever a migrant 

student arrives. 

- To involve students already integrated into the school in welcoming newcomers. 

 

3-FAMILIES 

- Welcoming families, promoting dialogue and exploring their expectations, identifying their concerns and fears, 

and always providing information that allows them to make conscious and informed decisions. 

- Creating open communication channels that allow families to stay informed about the participation and learning 

development of their children. It is essential that they understand the Portuguese educational system, their rights 

and duties, and what is expected of their participation in the school life of their children. 

- Building bonds with families and promoting a sense of belonging through informal activities that involve the 

participation of parents from present cultures. 

 

4- LANGUAGE 

- To guarantee a climate of communication and trust for early childhood education students, where they feel 

welcomed, listened to, and valued in their mother tongue, culture, and knowledge. 

- To outline the sociolinguistic profile of each student who does not have Portuguese as their mother tongue or 

did not have Portuguese as their language of schooling, to develop a pedagogical plan, taking into account 

that: 

- There may be students from Portuguese-speaking African Countries (PALOP) who do not have Portuguese 

as their mother tongue and who, for this reason, may take the Portuguese as a Non-Native Language (PLNM) 

course; 

- There may be Portuguese students or students from Portuguese-speaking countries who have had their 

schooling in Portuguese in a foreign educational system, whose sociolinguistic diagnosis indicates a proficiency 
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level of A1, A2, or B1, students should therefore benefit from PLNM (Portuguese as a Second Language); 

- The systematic collection of information (starting with a conversation, using diverse instruments and 

methodologies) contributes to a better understanding of the students and their placement in terms of linguistic 

proficiency level. 

- To place students, based on the information collected and the results obtained, at a PLNM linguistic proficiency 

level. There are three levels of linguistic proficiency: 

- Beginner (A1, A2); 

- Intermediate (B1); 

- Advanced (B2, C1). 

- The final placement of students should consider the overall assessment of oral and written proficiency and 

should have a pedagogical character. The sociolinguistic diagnosis is done only once, at the students' first 

enrollment. 

- Determine whether students are taking the Portuguese as a Second Language (PLNM) course, if they have 

been placed at the beginner (A1, A2) or intermediate (B1) levels, or whether they are taking the Portuguese 

course with learning support, if they have been placed at the advanced level (B2, C1). 

- Organize PLNM groups so that they can meet the students' needs. 

- If there are not enough students to form a PLNM group, students should attend the Portuguese class with 

their class, if they are enrolled in the PLNM course and developing the essential PLNM learning objectives. 

- Enhance linguistic immersion contexts, given that they are a success factor for the rapid learning of a foreign 

language (FL). 

- Mobilize students who speak the migrants' mother tongue for linguistic mediation and to enhance participation 

in multiple school activities. 

- Promote learning reinforcement measures for students with Portuguese as their mother tongue (migrant 

students from PALOP countries and Brazil). 

- Exempt students with Portuguese as a Second Language (I or II) from a Foreign Language (PLNM), using 

that subject's time for learning the Portuguese language. 

- Encouraging migrant students to speak their native language can be a means of mutual learning and valuing 

the cultures present. 
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                          Language proficiency levels 

Beginner     Intermediate        Advanced 

A1             A2             B1          B2 

PLNM frequency • AƩendance in the PLNM 
(Portuguese as a Second 
Language) subject, replacing the 
Portuguese subject, if the school 
meets the condiƟons to form a 
PLNM group (minimum 10 
students). 

 

If this is not possible, aƩendance 
in the PLNM subject, included in 
the Portuguese class, following 
the PLNM curriculum of the 
respecƟve level of linguisƟc 
proficiency, and may addiƟonally 
benefit from PLNM support 
classes. 

• Regular aƩendance 
in Portuguese 
classes, which may, 
at the school's 
discreƟon, include 
support classes 
within the scope of 
the Portuguese as a 
Second Language 
(PLNM). 

TransiƟoning to the next 
level of language 
proficiency in Portuguese 
as a Second Language 
(PLNM). 

• TransiƟon to the next level of 
language proficiency in 
Portuguese as a Second 
Language (PLNM) resulƟng from 
passing this subject at the end of 
the school year (in the 9th and 
12th grades, the transiƟon to the 
next level of language 
proficiency involves taking the 
final tests and naƟonal final 
exams, respecƟvely, implying 
that the final grade in the subject 
is equal to or higher than level 3, 
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or equal to or higher than 10 
points, according to the 
respecƟve level of educaƟon). 

 

• The transiƟon to the next level 
of language proficiency can 
occur at any Ɵme during the 
school year, upon passing an 
intermediate assessment test. 

 

Assessment 

• Proposal for assessment under 
the responsibility of the 
class/Portuguese teacher, with 
prior coordinaƟon with the 
PLNM teacher, when applicable. 

 

• In the transiƟon to the 
advanced level during high 
school, the calculaƟon is 
performed, at the end of this 
level of educaƟon, of the average 
of the grades obtained by the 
students in the PLNM subject 
and in the Portuguese subject. 

 

Curriculum measures Measure for progressive 
integraƟon into the curriculum - 
Order No. 2044/2022, of 
February 16 (levels A1 and A2). 
AdaptaƟons to the assessment 
process, duly jusƟfied, notably 
descripƟve assessment, during 
the school year in which 
students are integrated into the 
educaƟon system. 

• Compliance with 
the basic curriculum 
matrix for the 
respecƟve school 
year (levels B1 and 
B2). 

 

Assessment (internal 
and external) in 
accordance with the 
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provisions of current 
legal regulaƟons. 

External evaluaƟon • Possibility of taking the 
naƟonal final exam in 
Portuguese as a Second 
Language (PLNM) in place of the 
naƟonal final exam in 
Portuguese, which serves for the 
compleƟon of secondary 
educaƟon and access to higher 
educaƟon (if the course/higher 
educaƟon insƟtuƟon requires 
Portuguese as an entrance exam, 
the naƟonal final exam in PLNM 
does not serve this purpose). 

• Taking the naƟonal 
final exam for the 
subject of 
Portuguese. 

 

 

5 – LEARNING AND ASSESSMENT 

- Involve EMAEI in defining and implementing measures that promote the inclusion of these students. 

- Apply universal measures to promote access to learning in the various components of the curriculum. 

- Create conditions so that, in all subjects, there is appropriation of the Portuguese language, notably at the 

scientific and technical level, making all the student's teachers jointly responsible. 

- Outline a path of progressive integration into the curriculum (for PLNM students - Initiation Level), fulfilling 

the workload foreseen in the curriculum matrix: 

- Attendance in only some subjects foreseen in the student's study plan; 

- Attendance at activities aimed at inclusion, reinforcement of Portuguese language learning, development 

of skills associated with subjects the student is not taking, as well as knowledge of Portuguese history and 

culture, with the support of a mediator or tutor; 

- Frequency of extracurricular activities, such as school sports, clubs… 

- Contact with the class should be guaranteed during the progressive integration into the curriculum, 

promoting informal activities during the welcoming phase. 

- The choice of subjects to be taken may depend on several factors, especially whether teachers 

communicate in the students' mother tongue or in a mediating language (e.g., English/French), the more 

practical nature of the subjects, as well as the existence of educational means and resources in the students' 

mother tongue/language of schooling. The student should always be integrated into the class. 
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- Progressive integration into the curriculum depends primarily on the articulation between the subject 

teachers and the mediator/tutor, ensuring the sequentially of the learning process. 

- Reinforce/support the learning of other subjects, especially when the student begins to take them 

(anticipation of learning that will be carried out in class, specific tutorial support, individualized or small group 

support…). - To promote specific course offerings for migrant students, particularly in supplementary 

programs. 

 

6 - COMMUNITY 

Involving local entities: 

- Local authorities, Health Centre. 

- Migrant associations, Private social institutions. 

- Cultural institutions, Sports clubs. 

- Promoting mechanisms to develop progressive autonomy in exploring the surrounding environment. 

- Creating formal and/or informal networks, including elements of the school and the community, to monitor and support 

migrant students and their families. 

- Establishing partnerships with local organizations, Governmental Organizations and cultural groups to offer additional 

support, resources and specific programs. 

- Encouraging volunteering by community members (local and school) to support specific activities and initiatives for 

migrant students and their families. 
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RESOURCES 

 

ACCESS TO AUTOMATIC TRANSLATION TOOLS 

Telephone Translation Service (STT)  

hƩps://www.acm.gov.pt/ru/-/servico-de-tradução-telefónica 

 

SUPPORT DOCUMENTS FOR SCHOOL-FAMILY COMMUNICATION 

Multilingual Brochures 

- Welcome to School Brochure  

 https://services4all.akfportugal.com/04.pdf 

- Admiral Reis Itineraries  

https://services4all.akfportugal.com/01.pdf 

- Accessing early and primary education in Portugal on the Portuguese education system for families 

https://services4all.akfportugal.com/05.pdf 

 

Guides 

- Children and young people benefiting from or applying for international protection – Welcome Guide 

- Unaccompanied Foreign Minors (UNFBM) - Welcome Guide: Education Early Childhood Education, Elementary 

School, and Secondary School 

 

Frequently Asked Questions/General Information 

Portuguese as a Second Language (PL2) - Portuguese as a Non-Native Language (PLNM) 

https://www.dge.mec.pt/sites/default/files/Curriculo/EBasico/PLNM/ 

portuguese_second_language_pl2_plnm_general_information_en.pdf.pdf 

- Crianças e Jovens Refugiados - Ensino e Formação - Perguntas Frequentes 

- Refugee Children and Youth - Education and Training – Frequently Asked Questions 

- Recognition of qualifications/equivalencies: 

 

PT - https://www.dge.mec.pt/faq-equivalencias-de-habilitacoes-estrangeiras 

EN - https://www.dge.mec.pt/faq-equivalence-foreign-qualifications 
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LEARNING THE PORTUGUESE LANGUAGE 

- Electronic page of Portuguese as a Non-Native Language (PLNM), DGE 

 

OTHER RESOURCES 

- Refugee Children and Youth – Educational Measures  

https://www.dge.mec. pt/criancas-e-jovens-refugiados-medidas-educativas 

- Educating for Pluralism Manual: A Path - - https://services4all.akfportugal.com/06.pdf 

- Equity and Participation in Education Contexts Toolbox: A Pedagogical Approach Based on Cooperation -  

https://services4all. akfportugal.com/07.pdf 

 

- Aga Khan Foundation Resources 

Teaching Portuguese as a Welcome Language 

  https://service- s4all.akfportugal.com/02.pdf 

My own Tips 

 https://services4all.akfportugal.com/03.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 


